




































































































































































































































































































































































Chart 25. Gender structure of students in the pilot schools

As for the specifities of students belonging to groups that are at greater risk of dropping out,
some schools are distinguished by a greater percentage of these students. Primary school from
Bela Palanka, as a municipality with a very high percentage of Roma population and the only
school in this city, has an expected high percentage of Roma students (36%). A high percentage
of Roma students have the primary school from Surdulica (27%) and primary school from
Vladic¢in Han, which are also municipalities with a higher proportion of the Roma population.
Primary School "Bratstvo jedinstvo" from Vrbas has the lowest proportion of Roma students
from all primary schools in the sample (10%) as shown in Chart 26, but this school is special
because of its multi-ethnic environment (Serbian, Montenegrin and Hungarian). Although this
school has the lowest number of Roma in its population, it is still 5 times higher than in the
general populationzé,

Kragujevac and Kraljevo are cities that accepted a large number of internally displaced persons
so it can be expected that the schools from this region have a larger number of students from
internally displaced families. It is the case first of all in the Polytechnic School in Kragujevac
(31% of students are internally displaced) and ACS “Dr Porde Radi¢” from Kraljevo (17%). It is
less present in the THS “Toza Dragovi¢” from Kragujevac which has 3% of students from
internally displaced families (Chart 26). The secondary vocational schools from Vrbas and
Pancevo have less percentage of internally displaced students (1%).

Besides the large number of internally displaced students, the Polytechnic School from
Kragujevac is distinguished also by a large number of Roma students.

26 According to the census from 2011, the share of Roma in the population is slightly over 2% (Census of
population, households and apartments in 2011. In Serbia, Ethnicity, Statistical Office of the Republic of Serbia,
2013).
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Also these characteristics of schools should be kept in mind when interpreting the final results
which will show the effectiveness of the implementation of the Dropout Prevention Model.

Percentage of students of Roma nationality and students refugees and
internally displaced persons
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Chart 26. Percentage of students of Roma nationality and students refugees and internally
displaced persons in the school

When we look at the data that speak about the percentage of students who come from families
that use some form of social assistance, this percentage is not dramatically high except in the
ACS "Dr borde Radi¢" from Kraljevo (4%). In all other schools this percentage is very high, and
in the TS Vladi¢in Han, this percentage is as high as 64%. Half of the students from Bela Palanka
use some form of social assistance, while the percentage of those students in primary schools in
Surdulica and Vladic¢in Han is nearly the half.

Students travellers are well represented in secondary vocational schools - this percentage is
extremely high in all secondary vocational schools (the majority of the population of students
are students who travel longer than 4 km one way from home to school?” ') while in secondary
vocational school from Vrbas, this percentage is lower compared to other vocational schools in
the sample (20%). This can be explained by the fact that the network of vocational schools is a
less branched network than that of primary schools, as well as, probably, in many cases,
secondary vocational schools are attended by students from surrounding cities as well as from
rural and suburban areas. THS "Toza Dragovi¢" from Kragujevac is attended by 82% of students
travellers, TS "23. maj" from Pancevo is attended by 72% of students travellers, ACS “Dr Porde
Radi¢" Kraljevo is attended by 72% of students travellers and the Polytechnic School from
Kraljevo is attended by 51% of students travellers (Chart 27).

%’ Given that secondary school is not mandatory, the municipalities are not obliged, although there are many
of them who do that, to finance and provide transportation to students travellers to and from school for more
than 4 km, as opposed to primary schools where municipalities are required by law to provide transportation
to students travellers.
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Percentage of students who use social assistance and of
students who travel in the pilot schools
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Chart 27. Percentage of students who use social assistance and of students who travel in the pilot
schools

In Serbia, according to the census of 2011, the proportion of single-parent families in the total
number of families is 17.3% (SORS, 2013c). Of the total number of single-parent families, 79%
of these families make mothers with children. Schools in the sample do not differ significantly
from the average per share of incomplete families among the school population of students. In
schools in small communities, the proportion of incomplete families is smaller, which follows
the geographical trend that divorces are less common in smaller demographic areas.

In addition to being distinguished by its size and high number of Roma students and students of
internally displaced persons, the Polytechnic School from Kragujevac is a school that has the
highest proportion of students who come from incomplete families (21%).

Also, about one-fifth of students from incomplete families have the both schools from Vrbas,
vocational school from Pancevo and THS "Toza Dragovi¢" from Kragujevac.

Unlike other primary school, the primary school "Bratstvo jedinstvo" from Vrbas has a higher
percentage of students from incomplete families (21%). A higher proportion of students from
incomplete families attend secondary vocational schools than it is the case with primary
schools. It is likely that these are economic reasons that make students from incomplete families
to enter a school which will lead to employment opportunities in a short term.

In comparison to other schools, the secondary school from Vrbas has the largest percentage of
students living in foster families and/or do not have parents (3%) (Chart 28).

124



Percentage of students from incomplete families and from
foster families or live without parents
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Chart 28. Percentage of students from incomplete families and from foster families or live without
parents
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Chart 29. Percentage of students attending school under individual education plan (IEP1 and
IEP2) in the pilot schools
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Data show that in the primary school "Bratstvo jedinstvo" from Vrbas there are many more
students with individual educational plan with adjusted programs without modified
achievement standards (IEP 1) and Individualized Education plan with modified program with
modified achievement standards (IEP 2) than it can be expected on the basis of the incidence of
certain disorders and disabilities in a population of students. This school has 4.4% of the
students with the [EP 1 and even 9.3% of the students with the [EP 2. The reason is that this
primary school has seven special classes as a result of the merger with the local special school.
The percentages of students who attend classes with IEP in other schools do not deviate from
the expected incidence of certain disorders and disabilities in a population of students?2s.

%tis very difficult to give precise incidence and prevalence of developmental disorders because they depend
on the way of classification and diagnosis (e.g. DSM versus ICD classification). According to ICD-10
(International Classification of Diseases and Related Health Problems -
http://apps.who.int/classifications/icd10/browse/), which is used in England, in categories from F70 to F89, in
which almost all students attending regular schooling have a need for individualized teaching, 2.46% of girls
and 4% of pupils at the age of 7 to 15 years have easier learning disabilities, while 0.4% of girls and 0.6% of
boys have expressed learning disabilities (Emerson et al, 2011). On the other hand, in the USA, where the DSM
classification is used, according to various surveys, around 5% of students are in need of intensive additional
support in education due to expressed learning disabilities (Pierangelo and Giuliani, 2005).
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Appendix 3. Summary Analysis of the Responses From Focus Groups in
Schools

In this paper are briefly given, on the basis of detailed qualitative analysis, surveys of key aspects of
school life for each school, which are important for the successful implementation of the model. Brief
descriptions represent the conclusions of the comparative analysis of narratives of students, parents
and school staff, and qualitative data collected during the first focus group (for the Baseline Study) and
final focus group (for the Endline Study). All conclusions, therefore, are multiple and complex picture of
what is going on in schools and do not have the ambition to provide a unique and objective judgment,
but to approach the atmosphere of the school, trying to describe in the shortest form the school life and
converge the perspective of the participants.

Also, although it is very difficult to reach an objective frame of reference, which in this way can evaluate
different aspects of school functioning in different schools, the frame which is in the form of tables at
the end of the progress in schools is not trying to be objective, but to provide some help in
understanding the changes that were made (or were not) in the pilot schools and be of value in the
analysis of information about the application of the Dropout Prevention Model in different schools and
different analysis of the results achieved by the schools.

Despite of not being entirely able and that it is not standard procedure to generalize the results of a
qualitative analysis, because the goal of every qualitative research is to assist in reaching a detailed
description and a deeper understanding of the phenomenon being studied, for clarity and easier
implementation of performance assessment of the Model in different schools, each aspect in each
school is marked by the color which indicates the range - from deterioration (red), unchanged status
(orange), a small improvement (light green) and to significant improvement (dark green) - (Table 13).

ACS “Dr Porde Radi¢”, Kraljevo

The sense of well-being of students at the school. Compared to the situation before the start of the
project when there were indications that in the lower grades there was bullying, today none of the
tested groups report about it. Sporadic cases are successfully resolved at the level of school
management and professional services, which is reported by all stakeholders, especially by parents and
students. Everyone agrees that in the school there is a very good atmosphere among the teachers and
the school management. The sense of well-being of students in school is more than satisfactory.

High expectations of teachers from all students. There is a progress when it comes to teachers'
beliefs that all students can achieve high performance. A group of teachers who two years ago loudly
argued that the students' progress is limited to their prior knowledge, abilities and circumstances in
which they learn, today more attention is paid to the activities which neutralize the negative impact of
conditions for those pupils coming from deprived backgrounds.

The quality of teaching, assessment, additional support. There is a great sensitivity of teachers to
the specifities of students and additional support works very well in school, but there is still the desire
of teachers to improve their competency to provide additional support. The school had high
expectations of the project in relation to the capacity building of teachers by providing specific
guidelines, steps and solutions. As the project was not designed in that way, teachers "were left without
solutions to major challenges ", it seems that the teachers estimated that the benefit from the project
was small. Their dissatisfaction with the failure to retain few students in school determined the
atmosphere in which the whole focus group was held. On the other hand, teachers have pointed out that
the mechanisms, knowledge and tools that have been adopted through the project were especially

127



important in working with students at risk, who are in the first or second grade and whose motivation
for education has not completely dropped.

The school kept the practice of approach to parents that involves intense contact; practices of
assessment are improved although it still dominates the summative assessment, but the impression is
that the number of opportunities provided to students to meet and improve assessment increased and
thus the teachers were able to reduce the anxiety of students.

Remedial teaching. Organizing remedial teaching is still very difficult, given the fact that a large
number of students live in city areas or in neighborhoods outside the city where transportation is not
easy to organize and is not always available. Remedial teaching is usually organized to determine the
material or to clarify what is unclear, usually before control tests. The overall impression from the
statements of students is that students who attend remedial classes are not stigmatized and it is
increasing the number of successful students coming to remedial courses who would like to learn for
the highest score. Parents see remedial teaching as a useful resource, but are not familiar with how it
looks like, neither can judge its quality. Teachers' expectations of the project in terms of capacity
building for remedial classes are not filled because they expected concrete steps and instructions on
what to do in a certain situation which was not envisaged by goals of these workshops. In this sense, the
general impression is that the additional improvement of teaching in accordance with the flexible
model (elaborated in two workshops) did not further work.

Practices to prevent dropout. The school in all ways, primarily through interviews with students and
parents, tries to keep students in school - this situation was at the beginning of the project. At the end of
the project, teachers say that the project somewhat legitimized procedures that have been applied in
order to prevent dropout. They say that all students identified through the EWIS as students at risk are
precisely those whom they themselves identified as students who need support to stay in school. These
activities were mainly performed by the director and the professional service. Teachers seek support
from peers, mostly in the field of learning support (during or outside of the teaching time), and for
doing homework. Also, students are generally familiar with the project and with the phenomenon of
dropout. Some of the students are engaged in peer team and they also have an important role in the
communication between teachers and students - e.g. while enabling additional opportunities to reply,
correction of marks, etc.

Involving parents. Teachers put much more effort into co-operation with parents during the project
than before, however, are not too happy with the results, as not all parents equally cooperated.

Involving peers. Students’ Parliament still has a very strong influence on different aspects of the school
(the arrangement, the organization of teaching and practice, codes of conduct). It operates
autonomously and the school allocated funds to it. Since the establishment, for the duration of the
project, the peer team has become stronger that actively works to improve the atmosphere of the
school, the relationship between students and the relationship between students and teachers. Peer
team communicates with students through workshops, presentations and social networks, so students
can choose when and how to contact the peer team. Members of the peer team already prepare
students who will replace peer mentors when they complete their education, which is another indicator
of the seriousness of these initiatives within the school.

Cooperation with the local community. In contrast to the initial state when co-operation with the
local community was reduced to performing professional practice in enterprises, today all groups of
respondents report on cooperation with many other local institutions and organizations, and in
particular point out the great reputation of the school in the local community.

Technical School, Vladi¢in Han
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The sense of well-being of students at the school. Students in the school generally feel good and
accepted and unanimously declare that the atmosphere among students and between students and
teachers is positive, although it is noticeable that the deep poverty in the municipality negatively affects
the sense of well-being of students at the school. Discrimination on ethnic grounds on which all
participants reported two years ago, and frequent violence within the school, is not pointed out any
more by any of the tested participant.

High expectations of teachers for all students. Unlike the first focus group, during which students
told that some teachers were more strict for the poor students, the impression is that the teachers have
recently changed and have more understanding for all students. Teachers continue to believe that all
students cannot achieve high achievement, but they all believe that students can progress with hard
work and investment.

The quality of teaching, assessment, additional support. The quality of teaching varies widely.
Somewhere teaching is reduced to dictating, and somewhere there is developed as an additional
support and teachers in these cases extensively individualize instruction so that the students can catch
up for they have lost. Assessment continued to suffer from low evaluation criteria.

Remedial teaching. Remedial teaching is open for all, but based on the form of work, method and
content does not differ from a regular class. Sometimes it is used for additional testing. There is no
stigmatization of those who attend remedial teaching and are not considered that they failed, but it is
usually attended by students who want higher grade, and this additional support is treated positively
both by students and teachers. The problem with attending remedial teaching by student travellers still
exists. No transportation is provided for all local places. Students find that teachers are more devoted to
students at remedial teaching, and responses of some teachers indicate that teachers are still of the
opinion that remedial teaching is first of all for students who failed.

Practices to prevent dropout. Teachers achieved a great progress in the understanding of inclusive
education and the essence of the measures it envisages. All agreed that the project raised awareness
throughout the collective on the necessity of keeping students in school and that, accordingly, the
school implements adequate practices that they believe will be implemented also upon completion of
the project. Students, teachers, and parents are particularly pleased with the work of pedagogical-
psychological services concerning dropout prevention.

Involving parents. At the beginning of the project the involvement of parents was worrying bad and in
this aspect slight progress can be seen. However, in addition to today's parents praise that the
cooperation with the school has improved, they do not know how they could get involved in school life,
and in general they would respond to the call to engage themselves in different activities.

Involving peers. The Students’ Parliament is active and in comparison to the period from two years
ago there is the impression that it works more intensively although it still does not have any influence
on decision making at school level. All respondents know that in the past six months a peer team is also
active. Members of the peer team are representatives of all grades of the school, they are selected based
on being good students, motivated and “are not afraid when they are listened to by other students’.
They provide support to learning to peers from their class and all participants at the focus group admit
that this was a good practice. The peer students team has organized different activities aiming at
violence reduction in the school, it linked to the Youth Office, they visited the Technical Fair in Belgrade,
developed a presentation of the school on the youtube, etc. In fact this team supports its peers in facing
various challenges. The students are very satisfied that the peer team has its premises in the school
where they can learn and work.
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Cooperation with the local community. The cooperation with the local self government was good
also in the past, but it has even improved having in mind that the mayor is member of the DPT. The
cooperation with the Centre for Social Work continues to be poor, the school does not get any reply, if
they approach the Centre. In the previous period the cooperation with the cultural centre has been
intensified as within the project of a joint play with the other school from Vladi¢in Han, PS ,Branko
Radicevi¢”, which is also a participant of this project, was organized. The Youth Office encourages youth
activism and has a close cooperation with the school.

Polytechnic School, Kragujevac

The sense of well-being of students in the school. Parents are of the opinion that all students feel
good in the school, but that always there are situations that some students do not feel welcome and
damage the atmosphere in the school, but progress has been recognized concerning the relationship of
teachers towards students; parents interpret that this is the result of increased participation of the
school in various projects where teachers attended various trainings. In comparison to the period of
two years ago, students have changed their opinion and today they do not find that in the relationship
of teachers with students those from “higher” socio-economic status are favored by them (in
assessment and excusing absence). Teachers fully agree that students feel good in the school and find
that the implementation of IPDPs has a great contribution to improving the sense of well-being of
students in the school.

High expectance of teachers of all students. Students are of the opinion that teachers do not pay the
same attention to each student, they work more with students having better marks, but find that there
is no difference in the teachers’ behavior with students of lower socio-economic status. This is a
difference compared to the Baseline Study where students highlighted that teachers are more indulgent
with students coming from richer families. Some teachers still have a more disdaining attitude towards
students attending three year profiles.

The quality of teaching, assessment, remedial teaching. Students, in contrast to the results of the
first focus group, when they gave explicitly negative responses about the quality of teaching, now claim
that the quality of education depends on the teachers - there are good and bad examples. During the
first focus group meetings parents did not have any opinion about the teaching quality in the school.
Now parents are satisfied with teaching and they know about the practice of individualized teaching,
but they do not know what is an IEP or IPDP. The parent who is the president of the Parents’ Council is
of the opinion that based on discussions with other parents, the teaching has improved recently and
finds that this is the result of the projects that are implemented in the school and the trainings the
teachers attended. It is the impression that the school has progressed in comparison to the situation at
the start of the project, but that the size of the school and the large number of teachers, and as a result
of it, the differences in teaching practice and that not all teachers can be trained and be included in the
project activities at the same time, is still a challenge that additionally make it impossible to assess the
results and effects of the project. At the same time and for the same reason, it is hard to generalize
results in the field of the quality of teaching and additional support, so it can be heard that some
teachers do their best and intensively and continuously include students into various extracurricular
activities, while other teachers still ignore them as active subjects of teaching and their teaching is
based on old-fashioned methods (on dictating only, for example).

Remedial teaching. What is the change from the first results of the focus groups is that parents now
believe that students who go to remedial classes are not labeled as students who failed, and students
have much less negative attitude towards remedial classes. The teachers of this school are much more
focused on improving the quality of remedial education, as opposed to the previous period when they
were focused on criticism regarding the organization of remedial classes. Teachers point out that the
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school has still a large number of students travellers and that this is a problem in the proper
organization of remedial teaching.

Practices to prevent dropout. Unlike numerous examples of dropout students listed during the focus
groups at the beginning of the project, it is now noticeable that neither teachers nor parents nor
students can provide concrete examples of when a student left the school, which can be interpreted in
that number of dropout cases significantly reduced, as shown by the data of the quantitative part of the
study. Also, it seems that the students are now more informed about the involvement of the school
when it comes to preventing dropout, since in the Baseline Study was no clear recognition of the
dropout factor by students nor were they able to name examples of activities performed by the school
aimed at preventing dropout.

Some teachers have improved their skills and abilities for recognizing needs of students as well as for
understanding the factors acting on dropout of students. Teachers also indicate that due to less number
of students attending secondary vocational schools, they “have to fight” for each student. This illustrates
that teachers fully respect the social and educational context in which the school lives and works.

The impression is that the school has changed the discourse in which it used to function, and that
change is noticeable in the whole school. It also increased the awareness of teachers about their role
concerning dropout.

Involving parents. Unlike the previous assessment in which it was seen a not very positive attitude
towards cooperation with the parents, as well as with the Parents' Council, now the impression is
rather different and more positive, and it can be concluded that the Parents' Council is very involved
and informed about school work. Teachers mention as a specific example of positive practice when the
professional service develops a document that contains measures aimed at reducing student
absenteeism from school. This document is signed by the parent and the school, so in this regard it is
mentioned as an example of good cooperation with parents.

Involving peers. Comparing the situation with the situation before the start of the project, the
impression is that parents are more informed about the activities of students, and they are in
particularly interested in and informed about extracurricular activities performed by the peer team -
education, alumni club, etc. Unlike the first focus groups, it is the impression that now students are
more aware of their own importance in support activities to peers, and they highlight that their
possibilities to participate in the school life have increased. Teachers agree that students are active;
decisions made by the students’ parliament are respected. One of the examples for it is the decision to
extend the school break so that all students could go to the bakery as this used to be a reason for being
late at classes.

Cooperation with the local community. Unlike the previous assessment of the Baseline Study, when
parents were focused on activities concerning employment possibilities of students, now various
examples are mentioned that are beyond the practice of the school in the field of including students into
the labor market - besides companies that are “friends of the school”, the school has extensive
cooperation with various institutions — sport clubs and cultural institutions. The local community is
included in school activities by the project of Business center, this being also something new in
comparison with the results of the first focus groups. Thanks to a new profile introduced into this
school, cooperation has been established with relevant schools from Slovenia - exchange of students is
organized and it is also supported by the local self government. The cooperation with the Red Cross and
Institute for Health Protection is also example of good practice of this school. However, cooperation
with the Center for Social Work must be improved.

TS “23. maj”, Pancevo
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The sense of well-being of students at the school. In contrast to the findings of the first focus group
when parents opinion about openness and acceptance of students in the school varied a lot, now they
feel that the atmosphere is good and positive. What was a surprise compared to the first focus group is
that students generally give negative answer to the question whether every student feels welcome,
while in the study of the present state they said that all students feel accepted, and this is a finding that
is likely to be interpreted so that now students are far more sensitive to identify violence and related
phenomena that distort the sense of well-being and that they are more open to talking about it.
However, great progress has been made when it comes to a sense of security - now they confirm that all
students feel safe at school, while in the study of the present state they expressly stated that they do not
feel safe in school and that some of them verbally and physically assaulted other students, which is not
the case anymore. Teachers, unlike estimates from two years ago that in the school there was an apathy
among students, now think that students feel positive, relaxed, safe in school that there is a positive
atmosphere and that communication and atmosphere between teachers is good.

High expectations of teachers for all students. Students and parents are of the opinion that not all,
but some teachers consider that all students can make a progress. This was the opinion that existed also
in the Baseline Study, where students talked about that only some teachers had high expectations for
students. Students also state that teachers do not adapt to individual needs of students, that they pay
more attention to the best students. Therefore, there are no changes concerning teachers’ expectations
for students.

The quality of teaching, assessment, remedial teaching. As for the quality of teaching is concerned,
there is a noticeable difference in the attitudes and opinions of teachers reflected on their practice.
Those who have shorter working life easier adapt to changes relating to the implementation of inclusive
educational practices, while with the teachers who teach over 20 years there is still resistance to
change. Due to this reason it is hard to make general conclusions on the quality of teaching. Since
teachers talk about the high level of individualization and differentiation of instruction, and the
students recognize it exclusively within the remedial classes, it is possible that this practice is
conducted out of regular classes, which certainly needs to be changed and placed in regular classes.
Also, this school has not made greater progress in the understanding of inclusive education, which was
a note in the Baseline Study.

Some parents are aware of the existence of IEP, and this is a progress in comparison with the focus
group when parents did not know either what an IEP is or what the individualization of teaching means.

The conclusion is that the school should improve the quality of teaching, but also the atmosphere in the
school - there is a great division of teachers in assessing the importance of the trainings they have
attended, and there is an extremely negative attitude of some teachers towards students with
development disorders and the disabled, contradicting the statements of good atmosphere in the
school. Also, there is a big difference in the attitudes of teachers and students in connection with the
adjustment of teaching - teachers believe that teaching in their school is very individualized, while
students think the opposite. In addition, it is important to note that the quantitative part of the study
shows that the biggest risk factors present in this school are related to low student achievement, which
directly shows the quality of teaching.

Remedial teaching. Remedial teaching is still not well attended, but today it is attended not only by
students with lower marks, but also by those who want to fix bad grade or get the best grade. Students
describe remedial teaching as a “repetition” of the regular class where the teacher talks the same “in his
way” and not “in the way of students” so that they could understand what is not clear to them. Also
there is the impression that some teachers do not understand the importance and aim of remedial
teaching for students on dropout risk and they do not recognize the importance remedial teaching has
for students who were absent from school for a longer period of time due to various reasons.
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Practice of dropout prevention. Parents do not recognize the impact of the dropout factors and the
role the school has in dropout prevention. So it can be doubted the possibility at this moment that
parents could be a support in changing the school practice and culture. There is a visible progress in the
number of measures undertaken by the school in the case of dropout in comparison to the Baseline
Study, but the impression is that teachers still do not recognize their responsibility for the sense of well-
being in the school and for the development of motivation for learning and attending classes and also
for dropout. Although the lack of support from the family is an important factor acting on the dropout of
students, teachers do not recognize that low evaluation of education and the interest of parents are the
result of many factors that could be influenced by teachers by establishing a qualitative cooperation
with them.

As a novelty in school practice students state the corner for students, using it, among other things, for
extra-curricular activities (the students’ corner is the result of the implementation of the project and
aims to provide a space that goes beyond the standard environment of the classroom and students can
use this space for a variety of curricular and extracurricular activities).

Involving parents. The impression is that parents find that today the school is more open in
communicating with them, but that the level of substantive involvement of parents is the same. The
teachers believe that parents are sufficiently informed and involved in the school and that the school
does not need to engage further to include parents, which is a big change in attitude in relation to the
results of the first focus group, when teachers expressed their opinions of a very low level of parental
involvement. Teachers interpret this change as a result of awareness of parents about the importance of
their involvement, as well as the greater openness in the school that followed the introduction of a new
management of the school.

Involving peers. There is a students’ parliament, but it still does not function in its full capacity. From
time to time it has an impact on some decisions such the organization of graduation parties and choice
of destination for an excursion. Parents are of the opinion that the students’ parliament functions well
in the school, they participated in workshops, but the realization of their actions is poor. Parents are in
main acquainted with extracurricular activities in sport, support in learning beyond the informal and
spontaneous support between groups of students who are friends, and they know for the mentor of the
school who is engaged by the support of the project. As the findings of the first focus group indicated,
teachers are still satisfied with the participation level of students in the school life and activities of the
students’ parliament, and one teacher noted that in this school year the meetings of students’
parliament were more frequent than they use to be.

Cooperation with the local community. Students are partially familiar with the activities of the school
and its links with local community and here is no change in comparison to the findings of the first focus
group. However, in comparison to the previous period, it seems that students have more information on
activities performed outside the school. Nevertheless, none of the students is familiar with examples of
cooperation through which the school obtained any kind of aid for students. Concerning cooperation
with companies, within the block teaching the school organizes practice for students in companies by
signing contracts with them. This increases the possibilities for students to find a job in these
companies after the completion of the school and this is proved by the experience gained so far. In
contrast to the findings of the first focus group, teachers do not believe that they are powerless to
initiate cooperation with local institutions.

SVS “4.jul”, Vrbas
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The sense of well-being in the school. Parents continue to express support for the school and praise
all school activities. Like two years ago, parents believe that all students are welcome in the school, that
there is no discrimination, no segregation of students on any basis. Teachers are satisfied with the
atmosphere in the school and find that it is improving in many aspects and the sense of well being of
students in the school is at satisfactory level. Unfortunately, all students agreed that there are students
who do not feel welcome. They mention bullying as one of the reasons for it and there is no progress in
this field in comparison to the situation before the start of the project. These findings indicate that
students are now more sensitive and better recognize bullying than two years ago; this can be a
contribution of the project that made students more sensitive for identifying and recognizing of bullying
and made them ready to label it as something unacceptable. This might indicate that students are
empowered to talk about violence, this being the first step in its prevention. Nevertheless, students find
that recently the atmosphere in the school is getting better, because of the peer team, work of
pedagogic-psychological service, new school management and due to the fact that now better students
enroll the school.

High expectations of teachers for all students. Teachers continue to express the view that they
believe that all students can progress, which is in accordance with the opinions of parents who believe
that teachers think that everyone can achieve some progress and success, but it still depends mostly on
the child. Students find that almost all teachers want to help and try to explain to students what they
cannot understand, but there are several teachers who address students by derogatory names, which is
an unchanged situation in relation to the period from two years ago.

The quality of teaching, assessment, remedial teaching. Teachers share the impression from the
start of the project that they are equal and fair to everyone. However, in contrast to the initial state,
when the teachers were of the opinion that students' rights were big, and that teachers had a narrow
space for the operation, this time they talked about that recently matured the awareness of the need to
observe each student as an individual and that they should coordinate the teaching process with
respect to that position. In addition, what has changed, in their view, is that thanks to the project they
have got more insight into the structure of students and have become aware that their school has a
large number of students from deprived backgrounds, and therefore have improved cooperation with
parents and the Centre for Social Work; they have developed IPDPs and they find it to be an important
progress. Parents are, as before, satisfied with the quality of teaching and the method of assessment in
the school. As far as the assessment is concerned, students believe that in the school still there is a
practice that different teachers have different criteria and there are individual complaints that Roma
pupils receive lower grades even if they deserve more.

Remedial teaching. In comparison to the beginning of the project, parents have the impression that the
remdial classes are frequently scheduled, but the students do not consider remedial classes to be
popular. Teachers, lately, take care of that that every time they should inform parents about keeping
remdial classes, and it is considered that children attended these classes due to this fact. In cases where
the child cannot come to remedial classes, teachers feel that they take an approach to adequately meet
its need: the teacher prepares materials that the student can carry home, and the students also help
each other. With the help of this project the library is equipped, so there are notable examples in which
teachers use these resources. For example, the teacher of computer science, in cooperation with the
Serbian language teacher, initiated the preparation of wall newspapers on the lessons of IT, which
particularly affected the team work of students, as well as cooperation of teachers.

Practices of dropout prevention. The project gave a great contribution to that that teachers get
acquainted with the reasons of the leaving the school and that they have the need to keep in the school
the student on risk. They all agree that the measures conducted in the course of the project gave good
results and they expect that many measures would be implemented after the project end. Some
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teachers still have a resistance to inclusive education, and it is necessary to improve the practice of
individualization and differentiation of teaching in the school. Students recognized that lately the school
staff demonstrates an additional effort and pays a special attention to those who are frequently absent
and are not motivated to attend school. Unlike the situation at the beginning of the project, parents are
more familiar with the phenomenon of dropout of students and cases of dropout, and some of them
have had experience that their children, with adequate support, could be motivated for learning again
and for continuation of their regular education.

Involving parents. There is a space for larger inclusion of parents in the work of the school, but the
issue is whether there is an adequate motivation for it, as the impression is that parents are
overwhelmed by financial problems and unemployment. All students agree that parents are not
included and informed about the work of the school in a sufficient measure and they would like to
change it. Unlike the situation at the beginning of the project when teachers in main reported about
parents who were not interested to cooperate, the focus is now on measures undertaken in order to
improve this cooperation: there is not a particular day or hour when parents could come to the school,
but they are welcome at any time, and teachers adjust themselves to them and inform parents as soon
as itis assumed that there is a problem with the student.

Involving peers. The students’ parliament is in fact still not included in the decision making processes
in the school. However, all participants of focus groups are informed that now, thanks to the project,
there is a peer team and they know the tasks of this team, e.g. that besides providing support to other
students in learning, they support all students to feel welcome in the school. Students find that the task
of the peer team is that the “stronger student (member of the peer team) protects the weaker student”
and they find it to be a very positive attitude.

Cooperation with the local community. A good cooperation exists with various institutions (Center
for social work, the police, health center) as well as the Youth Office and with the local self government
that supports extracurricular activities and workshops. There is space for the improvement of the
cooperation with the business environment concerning realization of practice.

THS “Toza Dragovi¢”, Kragujevac

The sense of well-being in the school. Parents find that students, in general, feel good in the school
and highlight that the greatest problem is in the first year, when children have to adapt to the new
environment, but they also point out that there is discrimination between students. Students report
about a similar situation. This was the situation at the beginning of the project. Students find that not all
students feel welcome at school and that is not nice to be in the school for every student. They say that
teachers do not make difference between them based on socio-economic status or ethnicity. Students
feel safe in the school - a situation both at the beginning and at the end of the project. However,
students point out that the school has been improving over the time - the school is more active in
solving different problems and improves its reputation in the local community. Teachers point out that
the change has happened in the course of the project, they act in a more organized way concerning
dropout and the understanding of the phenomenon has changed. This implies to greater cooperation in
the staff and this is visible also as an improvement of the atmosphere in the school.

High expectations of teachers for all students. According to the parents, teachers believe that all
students can progress, or that this is due to many factors - family, adolescence, fitting into the new
environment. Teachers continue not to have high expectations for all students, but they believe that
every student can make progress. Students think that teachers do differ in these expectations and
highlight examples of those who believe in the possibility of progress of each student, as well as
examples of those who do not have these beliefs.
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The quality of teaching, assessment, additional support. At the beginning of the project, the
dominant position of students and parents was that teachers often use the dictation, and they were all
unhappy with it. Today, all respondents agree that the quality of teaching is satisfactory. Parents believe
that teachers assess fairly. Students at the beginning of the project felt that teachers sometimes had
favorites but, in a focus group at the end of the project, the students thought that this was no longer the
case. They emphasize the openness of teachers to provide different types of support - in regular classes,
in remedial classes; they have frequent opportunities for fixing grades, etc. Students praise the teacher
of physics because he establishes good discipline in the classroom, there are interesting lectures and he
respects each student alike. Parents for whose children IPDP was created were satisfied with the
support their children received. As the biggest problem teachers feel to be that students entered the
school with different levels of prior knowledge. Some teachers have attended seminars and training on
IEP and against discrimination and believe that they have given good results. At the same time, at the
end of the project, teachers report that the project activities greatly contributed to their capacity for
individualization and differentiation of teaching.

Remedial teaching. Parents are familiar in general with remedial teaching, although there were some
parents who did not know that it existed - this was the case both at the beginning and at the end of the
project. At the start of the project students pointed out that remedial classes were held in case there
were lot of low marks, but at the end of the project they reported that remedial classes were a regular
opportunity to catch up with the curriculum and to improve knowledge. They are of the opinion that
remedial classes have their results and that at the remedial classes teacher adjust his teaching to each of
them individually. They say that in the school it is normal to attend remedial classes and nobody is
ridiculed because of attending these classes. This was the situation both at the start and at the end of
the project. Students are of the opinion that the support of other students is sometimes more useful
than the remedial teaching. However, teachers highlight that it is still a huge obstacle that there is no
adequate term when all students could attend remedial classes. They put great effort to organize
remedial teaching in a way that it is harmonized with the local transport. Teachers report that they
organize remedial classes also on the initiative of students, e.g. when students ask for it, regardless
whether it was planned or not.

Practices of dropout prevention. Parents still do not understand the essence of dropout, but at the
end of the project students knew that in the previous years some students had an additional support.
Students are of the opinion that support could be helpful to some students and they would be happy to
provide it. At the beginning of the project teachers considered that students leave school first of all due
to the fact that it is difficult for them to adjust to the new environment, and that this happened in the
first grade most frequently. According to this, they planned support to students in the first grade by
insisting on the support in learning, peer support and psycho-social support. They also indicate that
they continue to put effort to help students in poor financial situation and support them in
transportation costs and a meal during their stay in the school.

Involving parents. Parents estimate that their participation in the school life is limited due to their
financial situation - very often they do more business and cannot always afford the transport costs to
the school. They find that the support of the class teacher and the possibility of contacting him by phone
is the most important for them and ensure them that their opinion is respected. Students are still not
acquainted with activities where parents would be included. Teachers point out that all class teachers
do their best to be in contact with the parents in any way in order to inform them regularly about
everything concerning their children.

Involving peers. Both at the start and at the end of the project, teachers are satisfied with the work of
the students’ parliament and they mention the parliament organizes various sport activities -
tournament in volleyball, in football. They also point out peer support as a mechanism giving good
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results - progress of students, larger cohesion in the class, etc. They find that very often students
recognize themselves what is needed by other students as a support and in which fields. Students
report that they are included into humanitarian activities, of attending workshops, forums, etc.

Cooperation with the local community. The most changes are recorded in the cooperation between
teachers and constant insisting on cooperation with local institutions with the aim to obtain financial
support and opportunities for practical teaching. Students feel and recognize this change. The school
continues to organize various educational workshops in cooperation with local institutions, and
continued the good cooperation with the Red Cross. The teacher who teaches design reports that lately
the school increasingly cooperates with local institutions in connection with the provision of services of
graphic design.

PS “Branko Radicevi¢”, Vladic¢in Han

The sense of well-being of students in the school. Also at the end of the project parents agree that
student feel good in the school. They find that there is no discrimination based on nationality or
financial status. They say that this atmosphere is the merit of the pedagogical assistant and the
professional service. Parents also say that class teachers are in constant contact with them and that it is
of great importance to them. Such views are consistent with the opinions of students, but on the basis of
behavior and disapproval of some of the participants of the focus groups a contrary conclusion could be
made. Teachers argue that in school, and at the beginning and at the end of the project, respect and
appreciation of diversity (primarily in relation to SES and ethnicity) and solidarity (through the
collection of school supplies, funds, clothing, activities of the peer team that are mainly informative)
have been promoted.

High expectations of teachers for all students. The largest number of participants of the focus groups
agreed that teachers mostly have high expectations for all students, "believe"” in them and in their
capacity, which is the same position as that was set forth two years ago.

The quality of education, assessment, additional support. Parents indicate that some teachers
expect from them to help their children in learning at home, and that they are not aware of the fact that
parents are not able to help their children as very often they are not familiar with the curriculum.
Students do not complain about assessment any more as it used to be the case at the beginning of the
project (for example, the student who was the teacher’s favorite got the solved school assignment in
advance). It is the general impression that students are not satisfied with teaching very much, as they
often describe it as boring and useless with most of the teachers. Teachers find that they assess both
knowledge and progress of students. The pedagogical assistant works still hard with all students who
need support. Teachers argue that during the course of the project they engaged themselves more in
providing additional support to students who needed it, first of all as joint planning of the support and
consultations during the process. Teachers also involve more students in the planning and realization of
teaching and tests than they used to do. Parents are informed about that that teachers and students
collect financial funds as a support to students in need - most frequently they obtain them free
excursions, as well as that the school is making efforts to provide parcels of clothing and shoes
whenever it is possible. Parents who often migrate to abroad argue that now certain teachers make
effort to help students to catch up with the curriculum, but there are also teachers who decry such
students and are not interested in helping them.

Remedial teaching. The parents believe that remedial teaching can be helpful, but often students
cannot follow what is being done in remedial classes and that there was no significant progress, which
agrees with the opinions of students. They argue that remedial teaching is organized from all subjects
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and find that it is of help to them, but students generally attend them prior written assignments or if
they missed something because of illness, but not regularly. The students believe that remedial classes
are not only for the poor students. Students say that teachers reward regular attendance of additional
classes. Today, teachers are more likely to allow for remedial classes to be used to fix grades, and some
teachers now include peers for whom the subject is "going great" in remedial classes in order to help
other students. They say that peers often know better to assess what the less successful students can
learn and that they often better know how to approach such students than the teachers themselves.
Teachers, as opposed to students and parents, do not mention that the pedagogical assistant holds
additional classes for individual students.

Practices of dropout prevention. Problem still represent departures to abroad of Roma students.
Compared to the initial state when the practices to prevent dropout were reduced to individual
conversations and sporadic home visits, today dropout prevention procedures are very different, and in
addition to the identification of students at risk of dropping out and developing individual education
plans, cooperation with secondary school is provided in order to prevent dropout in the transitional
period. Teachers have noticed that they have huge profits of organized joint actions in relation to the
prevention of dropout - they have a different view of students who are at risk of dropping out, far easier
perceive their overall situation and the potential causes of dropout. They find that they achieve a much
greater effect when they jointly plan and provide support. A few children of Roma parents have
received additional support through the IPDP. These parents say that the support that their children
have got is very significant. The pedagogical assistant, although an indispensable support for a large
number of students and teachers, is burdened with the tasks and jobs that often teachers are not
sufficiently interested in (i.e. remedial classes).

Involving parents. Parents report that teachers are willing to receive their visit to the school, but
several Roma parents pointed out that sometimes they felt bad because they were expected by teachers
to help their children in doing their homework, and they were not able to do that in fact. These findings
do not differ from the findings from two years ago. For most of the parents is not clear in which way
they can help their children to stay at school and to progress. Besides that, parents do not report that
they initiated any changes in the school, and students also do not know about such a practice.
Concerning involvement of parents teachers do not mention very different opinion at the beginning and
at the end of the project: interest of parents for school decreases with the age of their children, so in the
eighth grade, only a few of them come to parent-teacher meetings. Poverty remains a major problem
faced by families. In terms of development and implementation of IPDPs, some parents were more
active and engaged than ever before, which can be considered to be a progress.

Involving peers. Students are involved in the school life through the students’ parliament and the peer
team. However, it seems that the students’ parliament deals with issues in most cases such as
organization of extracurricular and humanitarian activities. Members of the peer team highlight that the
activities of providing information on the importance of antidiscrimination contributed to the
improvement of sense of well-being of students in the school, but it is the impression that the peer
team, except providing information on the values promoted by the school, does not have an important
role and does not have the full confidence of all students of the school. Teachers report that now they
more often involve students in planning teaching and development of tests and testing knowledge,
especially when planning teaching for students educated according to IEP or IPDP.

Cooperation with the local community. Although parents and students do not have the impression
that the cooperation between the school and local institutions has considerably improved during the
project, pointing out that humanitarian activities of local donors focused on the school existed even
before the project, teachers argue that the cooperation with the secondary school (that is also included
into the project) has improved, that now students are more familiar with the educational profiles of this
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vocational school and have a clear view what they can get from the school in their further education.
Statements of students are identical with this impression of teachers - students say that they are
informed about the possibilities of continuing their education after completion of the primary school.

PS “Ljupte Spanac”, Bela Palanka

The sense of well-being of students in the school. The conversation with parents showed that they
were of the opinion that in the school there was certain discrimination between students based on
social status and financial situation. Poorer treatment of poor students (Serbian or Roma nationality) by
the teachers was recognized by most of the parents participating in the focus group. This was confirmed
also by the focus group of students. In addition, the definition of groups of children as "savages" by the
parents and the attitude that they do not belong to the school, indicate that there are discriminatory
attitudes among parents. Before and after the implementation of the project teachers do not see the
diversity of factors that can act on a student’s learning, i.e. as the greatest problem they identify in the
lack of motivation of the student, are bad discipline and absenteeism. These findings show that in the
previous period it has not come to a substantial change of the climate in the school, which is still less
favorable to certain groups of students related to other students, so this aspect of the school life needs
to be further developed.

High expectations of teachers for all students. Teachers report on high expectations for all students.
Still, at the same time, they find that the abilities, the family they are coming from and inherited factors
determine the success in school, with the warning that students can make a progress in some extent if
they have a relevant support, but this is very difficult to achieve. They also report on the lack of
discrimination at classes. However, some teachers, talking about “much easier tasks” they give to
students in need of support, in combination with the previous statements, casts doubt on the previous
testimony that all have high expectations from students. Some parents still report that some teachers
are not interested in student achievement.

The quality of teaching, assessment, additional support. Parents argue that most of teachers are
devoted only to better students and the ones that are behind in achievements are neglected. Some
students report of some students having preferential treatment in the school and that grades are
bestowed to them. As their compromise teachers treat the fact that they announce control assignments,
that they prepare students for testing and inform them when they would be tested. At the end of the
project, teachers report that they put a huge effort in improving the quality of teaching (use of
innovative technologies), supporting and encouraging of students (more frequent praises), creating
opportunities for learning (higher frequency of remedial teaching) and fixing grades (more frequent
possibilities to fix grades), as well as an improved cooperation with parents (parents are more
frequently invited to the school) has been established. However, it seems that the attitude of teachers
to IPDPs is akin to their attitude to IEP at the start of the study. These plans are treated as
administrative obligations and it seems that teachers do not rely on the contents of the plans and
pedagogical profile when planning provision of additional support. After two years of implementation
of the project in the school, students still report about that that some students are privileged in the
school, that grades are bestowed to them, etc (usually these are students who are somehow linked to
the teachers). The project did not influence at changes in assessment. Additional support, high
expectations, acceptance are still very poor in the school, based on the statement of the students. Books
are not collected; poor students lend books from the library. Repetition of grade is, thanks to the
project, now somewhat more rare, and in the school they started to treat repetition of the grade as an
undesirable practice.

Remedial teaching. At the end of the project teachers report that remedial teaching still does not have
effects on students, that students are still not interested in attending remedial teaching although they
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are invited to attend it. Attending remedial teaching (notwithstanding whether learning is at the
remedial class or not) teachers often reward by higher grades. Students state that lately remedial
teaching is organized more regulary, but it still resembles the regular class (it is the repeating of what
has been done on the regular class). It is interesting that this is the only school in which parents favor
private lessons performed by another teacher to remedial teaching organized by the school, which
might indicate that parents do not see the responsibility of teachers for the learning of students.

Practices of dropout prevention. In case of larger number of absences, the school pedagogue or
psychologist sends invitation to parents to come to the school, and partially the general practice of
dropout prevention has been improved. Parents are not informed that in the school there is a Team for
dropout prevention and even students do not know that the school has elaborated procedures for
acting in case it is identified that a child is under risk of leaving school. Also, based on the focus group
with teachers, the impression is that teachers do not function as a team and that they do not share a
common view of the phenomenon of dropout and failure. But a part of the teachers has considerably
improved their knowledge on the importance of dropout prevention and apply different measures to
prevent dropout. However, in the school there is a number of teachers who did not progress in
comparison to the Baseline Study when they found that “who does not want to attend the school, he has
not got to attend” and that nothing can be done in such cases. It seems also that some teacher treat
dropout as a phenomenon that is not (inevitably) in the range of their task. Also, the school was offered
to participate in a project that supports doing homework for students from vulnerable groups. The
school accepted the participation, but after the ending of this project, saying that they “do not want to
mix activities of two projects”. Therefore, it is the impression that the school has not established a joint
vision and mission oriented on the provision of additional support and dropout prevention. At the end
of the project, as a positive progress it can be noted that teachers highlight the early warning and
intervention system as a very useful tool which they are going to use also in the future.

Involving parents. There is a parents’ council and it functions in the school, but through it parents are
only formally involved in the work of the school, in effect parents do not participate in decision making
processes. In the schools there is a day of open door, individual and parent-teacher meetings, but
parents do not attend them regularly. Through the interview pervades the burden of the difficult
financial situation shared by the parents and the absence of their substantive knowledge of what is
going on in the school. At the end of project implementation, teachers have argued that the cooperation
with parents was better, primarily because they themselves often called for cooperation.

Involving peers. Students' Parliament is not working. Students report that the students' parliament
had the first sessions last year, since they have attended this school, and that the most discussed topic
was organizing of extracurricular activities (e.g. to purchase balls), but it seemed them that the session
would not continue and no support was given them for the operation. Few parents know that there is a
students' parliament, but as it was the situation two years ago, when they did not know the extent to
which it is active and they were not aware of any activities of students (except rehabilitation of floods),
none of the parents even now is familiar with the work of students' parliament . Also, parents do not
have information on whether there is a peer team in the school. There are no peer group activities at
school level, except when the teacher tells a student, "let's give him a little help," without specifying the
method or type of aid. Teachers treat cooperation with students as satisfactory by engaging individuals
in humanitarian activities.

Cooperation with the local community. Teachers find that, regardless the participation in the project,
there is no cooperation with the local community. The Roma coordinator, according to the opinion of
the teachers, is a person who just attends seminars and uses privileges and does not contribute to the
community and does not deal with Roma students. They report that they are familiar with the fact that
the school has a more intense cooperation with the local institutions than at the start of the project. All
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of them are of the opinion that the cooperation with the Centre for Social Work could be improved, that
this institution, in cooperation with the municipality, should check the material status of each family
and make joint efforts to help students where poverty is the reason for not attending school, and that
the school should be included in the situation when the cause for it is the lack of interest for the school.
It is interesting that it is the practice of the school that they obtain monthly tickets to talented students
and not to those students who have the greatest need for this kind of support. The general conclusion is
that that the project has not initiated a better cooperation with the local community.

PS “Jovan Jovanovi¢ Zmaj”, Surdulica

The sense of well-being of students at the school. At the end of the implementation of the project,
students report that a lot has been done, including their activities, to improve the climate in the school
and that there is no verbal, and even less physical violence, even in the form of teasing. They find that
the main reason is that the teachers "give power" to certain students to impose and promote the values
of equality and mutual respect within the school. According to the parents, the students in the last two
years became much more satisfied with the school and their activities in it, they feel it more like "their
place” that can be influenced by them and where they themselves regulate and respect rules.

High expectations of teachers for all students. Students indicate that teachers are more willing to
meet the need of certain students, providing them additional opportunities for responding and they are
encouraging them that they are able to achieve high grades. In this attitude of the teachers they do not
see any problem, on the contrary, such a behavior they find to be very positive. Teachers have changed
their relationship to poor children and they believe more that such children can achieve a progress.
They are still of the opinion that the greatest obstacle for achieving a progress is that some students are
absent from the school for several weeks due to temporary work of their parents abroad.

The quality of teaching, assessment, additional support. If we consider that the teachers are the
ones who gave the most detailed information about the quality of teaching, this information should be
taken with caution as being subjective. It should be noted that a small number of teachers before the
project went through the training and that the project has significantly improved this aspect. The
impression is that parents are partially familiar with the practices of assessment, and that they evaluate
assessment based on that whether they are satisfied with the assessment of their children, but this
opinion should be considered with a caution. However, at the end of the project, the comprehension of
the importance of assessment as formative and motivating factor has been improved, and both students
and parents report on this important change. This does not mean that the assessment criteria vary from
student to student, but that formative assessment with summative can be a kind of support that will
lead students to greater achievement. Class teachers are familiar with the socio-economic status of
students; the school has a pedagogical assistant who goes into the field visiting families. When it comes
to students with low socio-economic status, the teachers stated that their achievements have improved,
thanks to the additional support they are continuously provided, and that it leads to the growth of
"popularity" of these students within the school.

Remedial teaching. Like two years ago, remedial classes in school work very well, available to all the
students who say that they would always prefer remedial teaching to private lessons. There is no
stigmatization or feeling of failure of the students who attend remedial classes. Remedial classes are
attended by anyone who wants to improve his marks. It gives very good results and the students are
progressing, but it is still a problem of maintenance of term, as the eighth class when students are
already tired is not suitable. Remedial teaching is individualized and teachers find it very effective.

Practices to prevent dropout. At the final focus group, teachers unanimously say that the
circumstances in which students live actually are much more powerful factors of achievement than they
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thought before. Through detailed knowledge of the students and their lives, in providing additional
support, some teachers report that they radically changed their beliefs about a particular pedagogical
process. Now they realize that what they thought before to be "laziness" or lack of ability, are in fact
the result of a very difficult environment in which students develop and learn. Some teachers report
that they became aware that they unconsciously discriminated some students. The change is observed
by students and say that, today, teachers pay more attention and provide support to weaker students
and are trying more to keep them in education than it was the case before. It is important to note that at
the beginning of the project implementation it might be noticed that the parents thought that the
project is more concerned with the Roma population than with all students, which is understandable
because a large number of parents does not link certain events, such as going abroad, with poverty as
the main cause of dropout. At the end of the project, no one talks about the Roma pupils as a separate
group but of all students and on social care that the school provides. It seems that parents are aware of
the fact that the school, which is willing to support someone who is poor or under another type of risk,
is willing to provide it to every child in different aspects which may vary from student to student.

Involving parents. The impression is that prior to the implementation of the project it depended on
the teacher whether someone would deal with involvement of parents, e.g. there was no mechanism at
the school level, although it was possible to learn what teachers understood under the statement that
some parents were included in a sufficient extent and some more than it was needed (probably
meaning to exaggerate the influence of some parents on the teaching process, subject and assessment,
which may lead to the conclusion that teachers do not consider in the same way all aspects of parental
participation). In the final focus groups it was clear that the engagement of the school to involve
parents did not have a special result. Parents admit that they had got very creative, attractive and
interesting proposals from the school to involve into different activities, but simply they did not have
time, power and will to participate in it. It was then when their children invited them and insisted on
their participation that they accepted the invitation and that after the involvement in such activities
they realized the importance of it for the school, for all children and for themselves.

Involving peers. Students’ parliament has been very active from the very beginning of the project,
which could be seen through their involvement in activities that were organized. At the beginning of the
project in the school there existed some kind of engagement of students by teacher in helping other
students in the school, and this was enriched and empowered by project activities focused on the work
of the peer team. However, the real power of students was achieved when teachers, through creating
joint action plans, allowed them to make an impact on various school policies and procedures, by which,
the inclusive values that are supported by the students’ parliament together with the peer team,
became more widespread and discrimination was reduced. In the final focus group students stated that
the work in the Theater Forum that is realized in the schools was particularly important, and they
pointed out the positive attitudes concerning the engagement of the peer team to activate all students in
the school.

Cooperation with the local community. As before the start of the project, cooperation with local
institutions is good, it is slightly corrected in relation to two years ago, but all agree that it can be
improved, especially when it comes to cooperation with the Centre for Social Work, which proved to be
inefficient when it comes to support for Roma students. Compared to the previous period, the school
cooperates intensively with Roma organizations that support the provision of school textbooks, support
in the organization of excursions, etc. Teachers believe that their status in the community has improved
significantly, as well as the reputation of the school, precisely because students feel better and more
accepted at school.

PS “Bratstvo jedinstvo”, Vrbas
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The sense of well-being of students in the school. Parents argue that there is a positive atmosphere
in the school and that all students feel good and welcome. This is the finding of the Baseline Study and
today this is the opinion of students who previously agreed that not all students felt good in the school.
Contrary to the opinions described in a Baseline Study the basis of which it was concluded that students
did not accept students from marginalized groups, students now think that is not the case anymore,
and that students do not reject each other despite the differences. In general, the impression is that the
school is trying to accept all students and that there is a high level of empathy, headed by the director
whom all participants pointed out as someone who cares for an open relationship with everyone.

High expectations of teachers for all students. Parents are of the opinion that teachers have high
expectations for students, and this the opinion also of most teachers and students. This attitude might
be taken as a slight progress, as two years ago they had the opinion that students could not progress
equally, and this was the opinion of teachers first of all.

The quality of teaching, assessment, additional activities. As before, the student assessment is
appropriate and balanced. Progress is evident in the fact that today all three groups of respondents
believe that teaching in school is good, although the students state the problem of frequent changes of
teachers, which negatively affect the quality of teaching. Teachers have become more aware of what
individualized teaching approach can bring, which was shown them by the application of IPDPs and
seminars they have attended. What additional support is concerned, parents know about the existence
of the IEP, but they are not familiar with the content, purpose, aim and possibilities of IEP, and in most
cases stated that IEP was used only for students with development disorders and disabilities, which is a
slight difference compared to the results of the first focus groups where parents did not even know of
the existence of the IEP or any kind of individualized teaching. Teachers point out that the school is a lot
involved when it comes to additional support to pupils and mention as the best example the Charity Ball
(which they claim does not exist in other school in Serbia), as well as events and sports activities, a
change in relation to the findings of the Baseline Study where teachers listed only humanitarian
activities aimed at obtaining financial assistance for students, but not the activities that develop in
students a sense of well-being and belonging to the school.

Remedial teaching. Parents are better informed about the organization of remedial classes in relation
to the findings of the first focus groups with parents, but students are still, for the most, not satisfied
with remedial teaching. Also, in contrast to the findings of the first focus group, all students would
rather go to remedial classes than on private lessons. Students point out also that remedial education
works well in most cases, with "difficult” subjects (e.g. mathematics). Sporadically, some students are
still ashamed to come to remedial classes in certain subjects, but all agree that the school is working on
resolving this problem. Teachers point out that the biggest problem in the organization of remedial
education is the fact that it is organized as the eighth class when students are tired. The attitude of
teachers has changed who, based on the findings of the first focus group, did not realize the connection
between the different conditions in which students live and the need for remedial teaching, while now
clearly recognize this link.

Practices to prevent dropout. Parents are aware that the key factors affecting the dropout are the
poor family conditions and socio-economic status of students, but they also report that there are
examples of parental disinterest and neglect when it comes to the education of their children. These
attitudes represent a significant change in the attitudes of parents that were expressed during the focus
groups conducted for the assessment of the baseline. Past practices to prevent dropout were to contact
the parents of students at risk of dropping out and sporadic home visits in some cases of prolonged
absences of students, but today these are not the only measures that the school implements. On the
contrary, the range of measures undertaken by the school is diverse and tailored to students who are
found that are at risk of dropping out.

143



Involving parents. Parents are more familiar with the work of the school and their participation has
increased, although this mainly applies to those parents who are to a certain extent, already involved in
school life. However, they find that they can be more involved. The general impression is that parents
are much more engaged in school work than it was the case prior to the start of the project, when
parents were also informed but not involved in school events.

Involving peers. The Student Parliament continues to function in accordance with the law and
representatives of this Parliament attend meetings of the School Board, without voting rights, but
actively present the views of students. Students praised the peer team, though pointing out that none of
the students accepted their invitation to provide assistance in learning, and the reason for this is seen in
the fact that "the students are ashamed" because there is the concern that members of the Peer Team
could tell to other students that some of the students have low grade, and students are refused by a
situation in which, because it is new and unusual for school, they see the possibility that they could be
teased by other students .

Cooperation with the local community. The school maintains its already established relations with
institutions in the private sector which often support the school financially. There are a number of local
initiatives of extracurricular, educational and humanitarian character that are implemented
successfully (e.g. co-operation with the Red Cross, the local media, non-governmental organizations).
There is dissatisfaction with the cooperation with the Centre for Social Work. Also, during the previous
focus groups often appeared the opinion that there is a rejection of the school in the local community
because of the large number of Roma students. This problem has not been seen in any of the focus
group now - on the contrary, it seems that the school and a number of different actions drew the
attention of the local community, and has the status of a school that helps its students, which is its
strength rather than a weakness. Therefore, the general impression is that the school is more open and
that the change in the school ethos contributed to greater involvement of all stakeholders and its
openness to the community.
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SCHOOL/ASPECTS

Sense of well-
being of
students in
the school

High
expectations
of teachers
for all
students

Table 13. Summarized results of the qualitative analysis

Legend:

Considerable
improvement

Quality of
teaching
(including
additional
support and
assessment

Practices of
dropout
prevention

Remedial
teaching

Small improvement

Unchanged situation

Involving
parents

Deterioration

Involving
peers

Cooperation
with the local
community
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Appendix 4. Description of Risk Intensity in the Instrument for Identification of Students at Dropout

Risk

Level 1 Level 2 Level 3 Level 4 Level 5
The student lives without elementary living The student comes from a region The student whose family is
conditions: in unhygienic settlements, without | where there is electricity and water. on the line of poverty and / or
electricity and water. Both parents are Both parents are unemployed or one receiving assistance from the | Student of average Student of higher
Socio-economic status | unemployed or one of the parents is employed | of the parents is employed on poorly wider family or a family socio-economic socio-economic

on poorly paid job.

paid job (under the poverty line)?°

member as a regular income.

status.

status.

Absenteeism

The student was not present at 30% or more
of the total number of school classes.

The student was not present at 20%
to 30% of the total number of school
classes.

The student was not present
at 10% to 20% of the total
number of school classes.

The student was not
present at 5% to
10% of the total
number of school
classes.

The student was not
present at 5% or less
of the total number
of school classes.

Academic achievement

The student has lowest mark in 5 or more
subjects (in any of the classification period).

The student has lowest mark in 3 or 4
subjects (in any of the classification
period).

The student has lowest mark
in 1 or 2 subjects.

From majority of
subjects the students
has in main passing
(2) marks.

The student has
similar or higher
achievement in
relation to the school
average.

Behaviour

Some of the behavioral problems are so severe
that interfere with the normal functioning of
the student within the school and
extracurricular contexts: 1) resistance to the
authorities (e.g. conflict with teachers); 2)
peer violence; 3) antisocial behavior (refusing
to socialize with peers); 4) addiction

Problems in behavior from these five
categories are expressed, but the
student is successful in certain
segments of his behavior (socializing,
achievement, attendance and
behavior in class, etc.).

Behavioral problems are
present, but they are of low
intensity and do not interfere
with the normal functioning
of the child in and outside the
school.

Some behavioral
problems used to be
present, but they are
not anymore.

Student has never
had behavioral
problems.

2 According to the data of the Statistic Office of the Republic of Serbia, from 2012, the relative line of poverty per household is 13 680 RSD (=123 EUR, currency rate from
2012) for one member family and for a four member family with two young students aged 14 is 28 728 RSD (=261 EUR, currency rate from 2012) and 24.6% of households
was at poverty risk at that time (The Survey on Income and Living Conditions — SILC, 2013).
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(alcoholism, drug addiction); 5) delinquency.

Compliance with
requirements / use of
social assistance30

The student is eligible to be a beneficiary of
social assistance, but the family does not
receive aid for any reason.

The student is eligible to be a
beneficiary of social assistance and at
present the procedure of getting the
aid is going on.

The student is from a family
eligible to be a beneficiary of
social assistance and is a user
of social assistance or lives at
the poverty line.

The student was a
beneficiary of social
assistance, but
ceased to be, because
there is no more
need for that.

The student has
never had the need to
be a beneficiary of
social assistance.

Peer Acceptance

The acceptance of the student in the school is
not satisfactory and two out of the following
three statements are correct: 1) does not have
a friend; 2) is a target of bullying; 3) social
interaction is within a very small and closed
group (e.g. ghettoization, group of two Roma
students)

The acceptance of the student in the
school is not satisfactory and one out
of the following three statements are
correct: 1) does not have a friend; 2)
is a target of bullying; 3) social
interaction is within a very small and
closed group (e.g. ghettoization, group
of two Roma students)

The student is more or less
accepted in the school, but
there are recognized some of
the problems from the
previous two categories.

The student’ s
acceptance in the
school is satisfactory,
but there are some
problems.

The student is
accepted in the
school and none of
the stated problems
are present.

Other risk factors

There are one or more other risk factors such
as abuse and neglect, teen pregnancy,
repeating grades, exile, incomplete families,
experienced trauma and the like, and their
effect on the student is strong and visible.

Expressed is some of the risk factors
such as abuse and neglect, teen
pregnancy, exile, incomplete families,
experienced trauma and the like. Its
effect is moderate, but there is a
possibility to influence the
interruption of schooling.

The effect of these risk factors
exists, but now on a small
scale.

Risk factors were
active at some point
in the student's life,
but at the present
moment are not
present.

These risk factors of
dropping out have
never existed in the
student's life.

%0 Small reminder (Law on Social Protection, Official Gazette of RS, no. 24/2011) Who acquires the conditions to become a user of the system of social protection by
Serbian law? Minor without (or at risk of losing) parental care; minor whose parents argue over ways of performing parental rights; minor with disabilities (physical,
intellectual, speech-language, socio-emotional); a minor who is facing difficulties due to the abuse of alcohol, drugs or other intoxicants; minor at risk of abuse, neglect and
domestic violence; adult person with disabilities (physical, intellectual, sensory, communication difficulties); an adult who is at risk of abuse, neglect and domestic violence;
adult person who faces: difficulties due to disturbed relations in the family, addictions to alcohol, drugs and other intoxicants. Who gains the right to financial support?
Individuals who do not receive a monthly income higher than 6,050 dinars.
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Appendix 5. Template for the Development of IPDP

Individual plan of dropout prevention (IPDP), No.
Date:

Justification for the development of the IPDP:
Score of the student in the instrument for the identification of students
Group of risk factors:

Personal data of the child at dropout risk

Initials of the child

Class

Date of birth

Occupation/current employment of the mother

Occupation/current employment of the father

Socio-economic status and contentment of basic needs (food, clothing, residence) and the assessment of whether the
child has adequate space for learning, supplies, textbooks31

Compliance with requirements/beneficiary of social assistance

Behaviour

Peer acceptance of the child in the school32

Existence of other risk factors

The student's self-concept and belief in his own competence

Identified areas of successfulness of the child

Note (if you know the information that you consider important, and is not already mentioned, e.g. health status of the

> When giving the statement of reasons for this section it is obligatory to state, if any, demographic specifies that are important for conditions that may affect the student-
unhygienic settlement, rural district, etc.

> When giving the statement of reasons for this section it should be borne in mind if the student met with the need for security (absence of violence, discrimination, non
vulnerable health, environmental safety and security) and the need of belonging (family, school, peer communities, city of residence). Consider the information provided in
the section relating behavior.
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child, assistance / health equipment, the current measures of individualization, rehabilitation, foreknowledge, language,
motivation, evaluation of education in the family, etc.).

Indicators of dropout risk

Number of unexcused absences at the end of the previous classification period

Number of excused absences at the end of the previous classification period

Academic achievement - average grade at the end of the previous classification period

Did the student repeat the grade or had to take a repeat exam? If yes, please state when and why

Score at the instruments of motivation of SAAS-R (35 statements on a seven level scale, min. 35, max. 245)

Score on the instrument that measures high expectation for all students (8 statements on a five level scale - min. 8, max.
40)

Score on the instrument measuring sense of well-being in the school (9 statements at a five level scale - min. 9, max. 45)

Measures of support ot students at dropout risk

responsible for the
realization of the

Description of the measure Expected Way of realization (funds Period of time | Name of the person
(activities that make the support outcome of needed, human resources, for the
measure) the support inclusion of resources from realization of
measure outside the school, etc.) the measure

measure

Name of the person
responsible for the
evaluation of the
effects of the
measure

Members of the team for development and realization of the IPDP and the criteria for their involvement

Name and function33 of the member

Criterion for his involvement34

33 Under the function of a member is understood the role and taking of the responsibility for the realization of a portion of the IPDP. For example, one teacher may be
required to work with the student to increase achievement in mathematics, while others will be obliged to incorporate the student in a greater extent in extracurricular

activities.
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Coordinator of the IPDP35:

** Under the criterion of involvement of teachers is understood the explanation as to why he is the suitable person for the realization of one segment of IPDP; reasons may
be the specific interests of the child (e.g. through engaging music teacher in a child who has such affinity) and the quality of relationship between the teacher and the
student.

* One person within the team is the coordinator of the IPDP. This should be a person with whom the child is in the best relationship and/or for whom it is supposed that
knows the child the best and who is the most responsible for the success of the IPDP.
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Appendix 6. Questionnaire for Primary Schools for the Baseline
Assessment

Questionnaire for the Baseline assessment

1. | Basic data on the school (data refer to the current situation)
1 | Total number of teachers
2 | Total number of classes
3 | Total number of students in the school
Total: M: F:
First:
Second:
Third:
Fourth:
Total number of students for each grade: :
4 Fifth:
Sixth:
Seventh:
Eighth:
5 | Number of students of Roma nationality Total: M: F:
6 Number of students refugees and internally displaced
persons
v Number of students attending teaching under IEP 1, IEP 2 IEP 1: IEP?: IEP3:
and IEP 3
8 Number of students living in families that are beneficiaries of
any kind of assistance from the system of social protection
9 The number of students who live at a distance of over 2 km
from the school
10 | Number of students living with only one parent
11 Number of students living without parents or in foster
families

What is the average score by grade at the end of the school year 2015/16 for all

students by grade?
Second grade

Third grade
Fourth grade
Fifth grade
Sixth grade

Seventh grade
Eighth grade

What is the average score by grade at the end of the semester in the school year
2015/16 for all students by grade?

Second grade
Third grade
Fourth grade
Fifth grade

Sl (o || |w R
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152



5 | Sixth grade
6 | Seventh grade
7 | Eighth grade

How many students interrupted education in your school in 2014/15?

First grade
Second grade
Third grade
Fourth grade
Fifth grade
Sixth grade
Seventh grade

How many students interrupted education in your school in 2015/167?

First grade
Second grade
Third grade
Fourth grade
Fifth grade
Sixth grade
Seventh grade
Eighth grade

4
1

2

3

4

5

6

7

8 | Eighth grade
)

1

2

3

4

5

6

7

8

Please state the reasons why students are leaving school (it can be a narrative
description of a few sentences), and next to it enter the number of students who left

school for these reasons. If you can not subsume multiple students under one reason,
then please provide all reasons.

1 Number of
Reason: students:

5 Number of
Reason: students:

Number of
3 | Ete. students:

What is the total number of excused absences per grade in 2014/15 and 2015/16

school years made by all students?

2014/15 First grade 2015/16 | First grade
2014/15 Second grade 2015/16 | Second grade
2014/15 Third grade 2015/16 | Third grade
2014/15 Fourth grade 2015/16 | Fourth grade
2014/15 Fifth grade 2015/16 | Fifth grade
2014/15 Sixth grade 2015/16 | Sixth grade
2014/15 Seventh grade 2015/16 | Seventh grade
2014/15 Eighth grade 2015/16 | Eighth grade

What is the total number of unexcused absences per grade in 2014/15 and 2015/16

school years made by all students?
2014/15 First grade 2015/16 | First grade
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2014/15 Second grade 2015/16 | Second grade
2014/15 Third grade 2015/16 | Third grade
2014/15 Fourth grade 2015/16 | Fourth grade
2014/15 Fifth grade 2015/16 | Fifth grade
2014/15 Sixth grade 2015/16 | Sixth grade
2014/15 Seventh grade 2015/16 | Seventh grade
2014/15 Eighth grade 2015/16 | Eighth grade

9. What is the total number of students who repeated grade in the previous school years?

2014/15
2015/16

N =

Describe five examples of cooperation, if any, that you had in the previous
cooperation with institutions and community organizations in order to prevent

dropout of students from the school. Choose those cases that best illustrate the
uality of cooperation between the school and those institutions / organizations.

G| [ WIN |-

Describe the academic procedures that the school applies if a teacher or
professional associate remarked that a student is at risk of school dropout which
you intend to continue with even after the completion of the project.

Does the school cooperate with the parents of students who are at risk of dropout?
If you cooperate, describe how and in what way.

Does the school provide free meals to poor students? If providing, how it does, and
from which funds?

How does your school organize remedial classes? Who attends it and for what
reasons? What kind of relationship to remedial teaching have teachers and
students? Do students and teachers treat students attending remedial classes as
students who are unsuccessful? What are the criteria by which students are
included in the remedial classes?

[s the practice of peer support present in the school?

What are all the extra-curricular activities and extra activities in your school?
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Appendix 7. Guide for the Final Focus Group with Parents

Introduction

Focus groups that will be organized in each of the 10 schools from the project are a research
activity that should obtain data on the situation in the schools concerning factors that
contribute to dropout after two years of project implementation. These interviews will be
conducted with three target groups: school staff, parents and students, and in this way they will
obtain approach to data from different perspectives.

This thematic guide is for the group interview with parents and guardians.

Goal of the focus group

The goal of the focus group is to define the perception of parents on all relevant practices
concerning dropout prevention within the school and on changes that happened in the school
during the past two years. The focus group questions will be focused on their information about
the quality of teaching, school culture, climate, school activities in dropout prevention, remedial
teaching and assessment, quality of cooperation of the school with the local community, as well
as the level of their participation in the school life.

Composition of the focus group

The group should consist of at least 6, max. 10 parents or guardians of students from the school.
The composition of these groups should be gender balanced, it should consist of
parents/guardians with different levels of education and social status, and if the community is
ethnically diverse, the composition of the group should reflect it.

The group should not consists only of members of advisory boards or the Parents’ Council.

Conducting the session
During a group interview please try to follow the basic protocol for that purpose.

— Introduce the project.

— Introduce yourself and your organization.

— Present the goal of the study.

— Establish a positive atmoshpere.

— Take care that everybody participates in the work. Inspire the quite members of the group. .
— Ask subquestions for getting complete answers.

— Keep track of questions and time carefully - it is your task to follow them,

— Do not argue with participants, even if they are wrong. Deal with that later if you must.

— Thank participants and tell them what will happen with the information.

Questions of the focus group

The questions are very broad, since we would like to examine any problems that may be
mentioned in performance of the interview. The interview should be more a conversation
between you and the interviewed. If the answers of the interviewed get away from the subject,
put it back on the topic by asking a relevant question.
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Questions (by area)

On school ethos:

1.

© N As

How would you describe the climate and culture of the school? Do all students feel welcome
in the school?

In your opinion, does the school in the same way treat all parents, regardless their social
status or some other difference?

In your opinion, are all children in the school accepted, regardless of their social, ethnic
origin, disability (e.g. learning difficulties or limited mobility)? Does the school treat all
students equally?

What is the way of school management? Is it sufficient democratic?

In your opinion, does the school involve parents in the life and work of the school?

Is there a mechanism of cooperation with parents in situations significant to students?

How does your child feel in the school?

Has the school climate changed, and if so, how, in the previous period (previous period of two
years)?

On dropout:

1.

-~

W=

Are you informed about any case of leaving school in your school in the past two years? If so,
which were the main reasons of interrupting education?

To your knowledge, what does the school undertake concerning dropout of students?
Whom would you contact in case you would recognize that your child, for any reason, lost
interest in school and that it is at dropout risk? Would it be important to you if there were a
staff in the school dealing exactly with this issue (e.g. Team for dropout prevention)?

What do you think is the most common cause for leaving school?

Did you, and if so how, the school involve in its work on the prevention of dropout? Has your
understanding of this phenomenon changed in recent years (the previous two-year period)?

On quality of education:

Are you satisfied with the quality of teaching your child has in the school?

Do teachers believe that all students can make a progress and be successful?

Are you satisfied with the ways of assessment in the school?

Are you familiar with the concept of individualized teaching (e.g. individual education
plans)?

Would you as a parent agree that your child, if necessary, would be involved in some sort of
individualized teaching?

Are you informed about the work of pedagogical assistents? Do you know their role in the
school?

Did the quality of teaching improve in the past two year? If so, in which way?

On remedial teaching:

In your opinion, does remedial teaching in the school meet its goals (the adoption of
educational contents that students did not master during the regular class)?
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If your child would show the need for additional support in a school subject (e.g.
mathematics), would you as a parent recommend to your child to go the remedial classes at
school, or you would hire a private teacher? Why?

In your opinion, is there any link between a student who attends remedial classes and his
socio-economic status?

Are students who are attending remedial teaching in this school labeled as students who
failed?

Is remedial teaching in this school a resource that can be used by all students? Without
stigmatization?

Do students attend remedial teaching when they get bad marks or do they use this resource
also as a prevention of failure?

What has change in the implementation of remedial teaching in the previous two years?

On involving parents and students:

What has been changed in involving students and parents in the school life during the previous
two years?

In which extent are parents and students involved in decision making within the school?

Do you find that you as a parent have the responsibility, right and possibility to participate
in defining policies and practices of this school? Have you ever tried to engage yourself in
the work of the school?

In your opinion, does the school encourage, in a sufficient manner, the involvement of
parents in its work? According to your information, how many parents are actively involved
in the life of the school?

In your opinion, which is the best way of involving parents in the work of the school? Would
you answer a call for more active involvement of parents, if it would be organized by the
school?

Do you help other parents within the school concerning education of their children?

In which way you usually get informed about that what is going on in the school?

Do you think that the Students’ Parliament is involved in decision-making at school? Do you
think that students should be asked for their opinions regarding the teaching and learning
activities at school?

In which way does the school encourage students to get involved in extracurricular
activities?

On cooperation with the local self government and local institutions/organizations:

1.

Are you informed about any kind of cooperation of the school with the local
institutions/organizations or companies?

Is the cooperation with local institutions/companies an important criterion when enrolling
your child to a school (e.g. secondary school having a good cooperation with companies)?

Do you know of any project implemented in your local community that encourages its work
and improves the quality of teaching?

Which actions does the local self government take in dropout prevention?

Has the school improved its cooperation with local institutions and organizations
concerning dropout prevention, and in general, in the previous two years? If so, in which
way?
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Appendix 8. Recommendations for Providing Additional Support
to Students at Dropout Risk

Recommendations for design of support measures for students
affected by the first group of risk factors for dropout

The first group of risk factors represents isolated effect of traumatic or negative experience
which is not united with other risk factors. Having in mind that in this group of risk factors there
is no impact of absenteeism and low achievement, but other risk factors are acting (e.g. teen
pregnancy, repetition of the grade, exile, incomplete family, experienced trauma, etc., and that
their impact on the students is strong and visible), depending on the factors that are acting it
should be estimated whether to develop a plan of individualized measures for the students so
that other risk factors would not activate, e.g. absenteeism, low achievement (e.g. by
reactivation of the trauma, etc.). If there is a need for individualized measures of support,
recommendations for planning the support are similar to the recommendations for the 5t

group.

Recommendations for design of support measures for students
affected by the 2nd group of risk factors for dropout

The second group of risk factors represents the existence of the impact of poverty in
combination with irregular school attendance and low achievement. There are various
recommendations for this group of risk, from obtaining basic financial conditions, adjusting the
teaching to increasing of school attendance:

e Provide material support in the extent it is possible in order to improve the conditions in
which the student learns (free lunch in the school, school supplies, textbooks, transport
costs, clothing).

e Instruct parents in the procedures of obtaining social assistance (if the family meets the
requirements and is not a beneficiary) and health insurance.

e Provide funding for family and child hygiene, bed linen, towels, blankets, sleeping bags.

e [f students live in slums, it should be discussed with the authorities about building a
bathroom with several shower cabins in the unhygienic settlement (in collaboration with
other community agencies).

e |nitiate municipal donations for improving living conditions.

e Cooperate with professionals concerning social integration of students.

Recommendations for increasing student achievement through the
adjustment of teaching

o Use methods and techniques of interactive teaching (discussions, problem solving, expert
teams, group work, work in pairs, etc.).

e Teach in a way that engages multiple senses (visual, auditory, kinesthetic), using adequate
learning materials.
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Write the key points on the board and give an adequate overview of the main concepts of
the lessons.

Help the student to orally or in written make a review of key points.

In addition to oral give also written instructions so that the student could view them again
later.

Provide examples to help students understand the material, set an example in a prominent
place so that students can often look at it.

Provide peer mentoring (e.g. appoint a friend willing to help doing homeworks).

Use underlining, summarizing, separation to highlight the main ideas in the text.

Divide the longer lectures on shorter sections.

Expose in short the material to a student who was absent from school for longer time and
give him a summary of the material.

If you know in advance that a student will be absent from school (eg. the period of seasonal
work, temporary departure from the city, etc.), prepare adapted learning materials and
agree on a work plan with the student, as well as ways to support learning during this
period (eg . exchange of information between the two school administration).

Teach in advance or afterwards a (missed) hard lesson.

Provide more simple texts from different sources that deal with similar topics as the texts
from the program.

Make with the student reviews and study gudies for each chapter.

Make a glossary of terms and work on understanding the terms.

Select suitable computer programs for exercising new skills or for gaining new basic skills
for development of visual presentations and diagrams for developing and remembering
concepts.

Teach students strategies for remembering.

Recongize the student’s participation in the classroom and extracurricular activities and
award him.

Provide additional time to complete the task.

Simplify the complex instructions, shorten assignments by broking down into smaller
pieces.

Request a smaller number of correct answers (quality vs. quantity).

Reduce homework, simplify tasks, especially tasks that require a lot of reading.

Monitor the preparation of tasks that the student does in his own pace (daily, weekly, bi-
weekly).

Ensure that the student receives clear, concise instructions for homework.

Provide additional adjustments, for example. provide training in skills and learning
strategies.

Monitor, commend and reward the achievement of tasks at every class.

Allow control exercises and tests with open books, notes, calculator, etc.

Allow the student to use checklists, schedules, reminder cards, etc.

Provide students also oral tests.

Provide an opportunity for an oral amendment of written assignments.

Allow printed instead of written letters in making assignments.

Give tests that are done at home.

Make frequent short tests instead of rare and extensive ones.

159



Allow extra time for the test.

Read and explain the student the questions from the test.

Write answers to questions in the test instead of the students.

Avoid pressure on students in relation to the time, competition, assessment.

Provide support in organizing the learning.

Establish a system to connect notes and tasks (make a scheme to help when to apply certain
knowledge).

Prepare in advance the schedule of learning and homework together with the student.

Allow the student to hold the textbooks at school and to have an additional set at home.
Develop a reward system for completing school work and homework.

Send parents daily or weekly progress reports.

Ensure that the student is sitting close to the teacher or a positive role model.

Stand near the student when giving instructions or displaying material.

Avoid distracting stimulation (eg. a mobile phone).

Organize several work groups in the classroom.

Regularly provide feedback on the performance of progression in learning.

Work on professional orientation of students.

Inform students and parents about scholarships and possible sources of support for
continuing education.

Support peer workshops on the importance of education.

Provide an extended stay for the students, the library as a resource center and the formation
of student “Corner "with the possibility of using ICT.

Support the development of mobile school teams ("patronage" of learning).

Organize workshops for students - learning to learn (techniques, self regulation - plans,
goals, motivation, self evaluation).

Use remedial classes to prepare the next lessons.

Visit students at home for insight into future support.

Provide homework at school with the help of peers.

Involve also the pedagogical assistant as a support in leargning, if possible.

Involve the student into extracurricular and activities outside the school.

Recommendations for increasing school attendance

Clarify with the student nature of the problem and the causes of absenteeism and agree on
how to change this behavior.

Develop strategies to support regular school attendance for the student at risk (apply them,
monitor the results, revise if necessary) - recording absences in specially designed forms
that the school can produce and which can detect the causes of absenteeism.

Identify the difficulties that the student has (non-involvement, failure in achievement)
when transferring to the 5th grade of primary school and to the first year of secondary
school, and apply special measures of support for this period.

Ensure that the student feels welcome and accepted when in school.

Use presence of students in the school for successful participation in education and school
life and catch-up material, not only for the provision of formal assessment.

Agree with the student on how to catch up material and the manner and time of assessment.
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o Establish procedures for emergency response in case of school absenteeism of students.

e Know the causes of absenteeism and remove them if they are in the domain of school (fear
of failure, fear of bad grades, fear of not being accepted, etc.).

e Provide information and support to parents to understand the purpose of individual
support measures.

e Cooperate with parents on the development and implementation of support, considering
the current and long-term needs of students and work that parents realize the importance
of education.

e Link advice on how to increase achievements and advice on how to increase the student's
attendance of the school.

Recommendations for design of support measures for students
affected by the 34 group of risk factors for dropout

The third group represents the impact of poverty in combination with behavioral probems and
low level of peer acceptance. After getting detailed information on the student, it should be
determined whether the problem in behavior stems from some sort of trauma or negative
experience; if that is the case, the recommendations of the 5th group of risk factors should be
also considered. Recommendations:

e Provide material support if possible (free lunch in the school, school supplies, textbooks,
etc.).

o Eliminate the causes of behavior problem or reduce its effects by providing an appropriate
environment for learning (interviews with parents, the inclusion of appropriate institutions
for support, the inclusion of support of all teachers and peer teams).

e Support the student in using strategies of self control.

e Introduce a code of conduct together with students.

e Ensure that rules in the classroom are clear and visible.

e Organize counseling in the youth office for young people, or another local institution and
organization.

e Assist peers to develop with the student a strategy for changes in his behavior.

e Use praise and avoid penalties.

e Award the student who improved his behavior.

e (ive special privileges and positive incentives and speed up their implementation.

e Make "wise use" of negative consequences of the behavior problem, for example, drawing
attention to possible negative outcomes, make an agreement relating to the reduction of
behavior problem.

e Allow short breaks between tasks.

e Remind the student not to interrupt the work of the task (e.g. a variety of non-verbal
signals).

e Strengthen the student's strengths through positive feedback, for example. assess the
correct answers of students, not his faults.

e Facilitate movement in the classroom, the time when a student does not have to be in place
(eg. send him to execute an order).

e Ignoring inappropriate behavior in the classroom unless drastically outside the limit of
permissible.
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o Make a contract with the students concerning some goal (or with the class if needed)3e.

Recommendations for design of support measures for students
affected by the 4t group of risk factors for dropout

The fourth group of risk factors represents an expressed impact of poverty. Having in mind that
this group refers to students who do not have problems of absenteeism and achievement, it is
recommended to develop individualized measures of support to this group. Along with
providing cooperation with the local institutions and organizations to obtaining social
assistance and providing other types of financial and material support, what the school might do
in addition for these students is to organize activities at the school level, such as peer support,
cooperation with parents, involving of reconceptualized remedial teaching and other measures
implemented at school level and which are meant for all students.

Recommendations for design of support measures for students
affected by the 5t group of risk factors for dropout

The fifth group of risk factors represents the impact of traumatic or negative experience which
probably “activates” irregular school attendance and low achievements. The web of risk factors
from the 5th group is such that it should be worked to counteract the effects of traumatic or
negative experiences and it could be expected that this would reduce the risk factor of low
achievement in the school. Every traumatic or negative experience does not have the same
impact on different students, so it is necessary to plan support according to the psychological-
pedagogical profile of the student. It is important to take care that during the provision of
individualized support it would be enabled an easier functioning of the student in the school. If
there are negative experiences and eventually the trauma exits, it is recommended that the
school refers to support of other institution, first of all of the Centre for Social Work.

High absenteeism and low achievements are in this case mostly caused by some traumatic or
negative experience and therefore it is important to identify which experiences are in question
and neutralize their effect. Recommendations:

e In cooperation with the student identify the causes of absenteeism and low achievement.

e Contact relevant services and find support for them (e.g. Center for Social Work).

o Prevent further exposure of the student to the effects of traumatic or negative
experience, in the extent it is possible from the position of the school.

e Support the student in overcoming the consequences of the traumatic and negative
experience by undertaking measure for empowering of self confidence, empathy, change
of values, etc.

e Eliminate the causes of problems in behavior or reduce their effects by providing an
appropriate environment for learning (interviews with parents, the inclusion of
appropriate institutions for support, the inclusion of support of all teachers and peers
volunteers)

e Use also the recommendations for increasing achievement and regular attendance of the
teaching from the recommendations referring to the 2rd group of risk factors.

36 Adapted from the Collection of Tools for Planning Individualized Education / Guidelines to Resources for
Teachers (British Columbia, 2009).
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o Include the student in the programme of violence prevention, if it is necessary.

e Enable gaining of certain health competencies.

e Instruct students to participate in workshops from the programe of psychosocial
support.

e Extablish and obtain contact with teachers from the first cycle and teachers from the
previous level of education.

Recommendations for design of support measures for students
affected by the 6™ group of risk factors for dropout

The sixth group represents the joint impact of all risk factors and students from this group are
at highest dropout risk. As here all risk factors are working, it is necessary to consult all advices
and recommendations for the development and implementation of individualized measures. In
creating the measures, priority should have those measures that enable the realization of future
measures (e.g. if the student’s family is not a beneficiary of social assistance but meets all
requirements, it is necessary to inform the parents about getting this type of support; also it is
necessary, if possible, to ensure elementary conditions for learning - school supplies, textbooks,
free lunch). Support should be asked also from the local community, the school staff should be
alarmed and it is important to obtain support of all teachers so that the student would not
interrupt education. The risk of dropout is the highest in this group and it is necessary to act as
soon as possible, first of all to ensure basic conditions needed by the student, and the obtaining
of these conditions should be linked with other school measures and with school attendance. It
is necessary to encourage the students who leave for temporary stay abroad or periodically
leave the school because of that or because of season work, to stay in the school and obtain
them conditions for this stay, or ensure conditions for easier return to the school when
conditions are met for it, by making a plan of catch up with the curriculum, increasing
sensitivity of teachers and promoting the importance of education.

Recommendations for design of support measures for students
affected by the 7t group of risk factors for dropout

The seventh group represents a strong impact of low achievements that may indicate learning
difficulties, motivation problems, lack of developed learning strategies and/or low evaluation of
education. The number of students under the impact of this combination of factors in the
primary schools is relatively low and in their case it should be checked first of all if it is the
result of a non recognized cause of learning difficulties (e.g. dyslexia, disgraphia, attention
deficit disorder, etc.).

In case of secondary school students under the impact of this combination of risk factors, their
number is high (in some schools nearly half of the students at risk are under the impact of this
combination of factors), so it can be thought about whether there is a problem in certain
inadequate school practices which “produce” these factors or risk factors derive from learning
difficulties the student is facing. Recommendations for the reduction of the group of risk factors
have been proposed in the recommendation relating to the 2n group of risk factors.
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